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CULTIVATING PARTNERSHIPS: CASE STUDY

Abstract

The prevalence of sexual violence on college campuses and in secondary schools
requires institutional action. Yet the responsibility for preventing sexual violence
does not rest on college campus communities or secondary schools alone. This
study reports on one midwestern university’s efforts to develop partnerships for
building institutional capacity to prevent sexual violence within colleges and
universities, as well as secondary schools, in collaboration with community sexual
violence prevention specialists utilizing the Mentors in Violence Prevention
model. Findings from this study offer preliminary evidence that these partnerships
are facilitating attitudinal change and increasing perceptions of efficacy in
bystander behavior and programming potential. The findings also reveal
significant differences between secondary school personnel and university
personnel and community stakeholders regarding the attitudinal and self-efficacy
dimensions. Such differences support the need for university-secondary school
collaborative work and partnerships to increase respective institutional capacities
for sexual violence education and prevention.

Keywords: Bystander, Violence Prevention, Community Collaboration,
Secondary Schools, Universities
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Over the past decade, colleges and universities have increasingly come
under pressure to adequately and efficiently investigate reports of sexual assault
on campus or within the campus community. Most recently, efforts to adopt and
infuse campus-wide strategies to prevent such assaults from occurring in the first
place are now mandated with the passage of the Campus Sexual Violence
Elimination Act (Campus SaVE) and the reauthorization of the Violence Against
Women Act. While the majority of sexual violence prevention programming has
been focused on college and university populations (DeGue et al., 2014), a
growing number of educators and prevention specialists advocate for more
developmentally appropriate prevention strategies that target students in
secondary schools (Banyard, 2014). This article examines one university’s efforts
to balance the institutional expectations of preventing sexual violence while
recognizing that effective prevention programming will require collaborative
initiatives with the broader community of nearby secondary schools and domestic
and sexual violence community agencies.

The Issue of Sexual Violence

According to the National Intimate Partner and Sexual Violence Survey
(Black et al., 2011), approximately 20% of women report having been raped at
some time in their life. Most female victims (80%) experience their first rape
before the age of 25—with 42% of these women experiencing their first rape
before the age of 18. Being sexually victimized as a child increases a woman’s
risk of being victimized as an adult (Black et al., 2011). Williams et al. (2014)
found in a survey of approximately 18,000 high school students that one in four
females and one in 10 males reported at least one incident of unwanted sexual
activity in the previous 12 months.

Studies consistently document the short- and long-term consequences of
sexual violence that go beyond the violation of a woman’s rights. Though the
scope of this article does not allow for an exploration of these consequences, they
include significant physical, emotional, psychological, relational, and academic
challenges (Basile, Black, Simon, Brener, & Saltzman, 2006; Brener, McMahon,
Warren, & Douglas, 2006; Dartnell & Jewkes, 2013; Jina & Thomas, 2013;
Johnson, & Johnson, 2013; Mason, & Lodrick, 2013; Santaularia, Johnson, Hart,
Haskett, Welsh, & Faseru, 2014).
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Empirical efforts to understand why sexual assault and coercion exist are
extensive. In general, research suggests that specific issues associated with
offenders, victims, and contextual or environmental circumstances can increase
the likelihood of offenses occurring. For example, studies indicate that male
offenders are likely to have (a) rape-supporting attitudes and beliefs (e.g.,
Lonsway & Fitsgerald, 1995), (b) social relationships that support sexual coercion
or don’t challenge such behavior (e.g., DeKeseredy & Schwartz, 2013), (¢) hostile
and controlling definitions of masculinity (e.g., Dean & Malamuth, 1997; White
& Kowalksi,1998), and (d) patterns associated with sexual promiscuity (i.e.,
seeking frequent sexual encounters and gratification removed from any emotional
connection) (Kanin, 1985). Studies have also revealed that female victims are
likely to be individuals who (a) experienced childhood sexual abuse (Banyard,
Arnold, & Smith, 2000; Koss & Dinero, 1989), (b) were engaged in frequent
dating and had a number of sexual partners—in essence increasing their odds of
encountering offenders (Abbey, 2002; Koss & Dinero, 1989), and (c) engaged in
social interactions that involved heavy alcohol consumption, thus increasing the
likelihood of exposure to male offenders who had attributes previously noted
and/or utilized alcohol as a predatory tool for sexual assault (Abbey, 2002;
Abbey, Zawacki, Buck, Clinton, & McAusland, 2001; Lisak & Miller, 2002;
Schwartz & DesKeseredy, 1997).

Contextual factors have also been shown to increase the likelihood of
sexual coercion and violence. In general, research has shown that contexts in
which large quantities of alcohol are consumed, accompanied by little oversight
or sanctions for inappropriate use, increase the likelihood of sexual victimization
(e.g., Abbey, 2002). Contexts in which enactment of gender role stereotypes go
unchallenged or examined can create tolerance of, if not support for, coercive
behavior (Schwartz & DeKeseredy, 1997). Contexts in which sexual offenses are
perceived as condoned or unsanctioned by organizational or administrative
authorities, or law enforcement, are likely to create norms of acceptance—as well
as norms of non-disclosure by victims of sexual assault (Karjane, Fisher, &
Cullen, 2005; Walsh, Banyard, Moynihan, Ward, & Cohn, 2010).

University and Secondary School Settings

University and college campuses have long been recognized as settings in
which the risks of victimization are increased. Research estimates that 20-25% of
females experience attempted or completed rape during their undergraduate years
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(Fisher, Cullen & Turner, 2000; Krebs, Lindquist, Warner, Fisher, & Martin,
2007, 2009). A variety of factors may contribute to such victimization, including
(a) college environments where large numbers of students experience the new
freedoms associated with leaving their family/community; (b) students living in
settings in which accountability for their time, social interactions, and lifestyle
choices is minimal; (c) students exploring multiple social and relational life
choices; and (d) a context in which the consumption of alcohol is normative and
often occurs in problematic ways (Abbey, Zawacki, Buck, Clinton & McAuslan,
2001).

While secondary schools are more controlled environments than college
campuses (e.g., structured classes, administrative oversight of student behavior
and attendance), they may also create contexts in which sexual coercion exists. It
is the setting in which romantic relationships often occur for the first time—
usually with little input from adults about issues of sexual intimacy, consent and
unhealthy relationships. It is also the context in which many adolescents are
likely to first experiment with alcohol and other drugs. Developmentally,
adolescents are addressing identity and peer relationship issues, placing increased
importance on approval by peers and membership in socially approved peer
networks. They are also individuating from parental figures. Such issues are likely
to occur in secondary school contexts, in which faculty and staff are increasingly
specialized in content-specific areas (e.g., mathematics, sciences) and have
minimal training in the dynamics of sexual violence, the prevention, intervention,
and services for such violence, associated internal and external resources, or
associated policies and laws.

Calls for Action and Accountability

More and more, secondary and post-secondary systems are being called
upon to assess— and be held accountable for—what is happening within their
institutions. In 2011, Vice-President Joe Biden, and U.S. Department of
Education (DOE) Secretary Arne Duncan called for increased efforts by
secondary schools and college administration to address gender violence and
acknowledge that sexual violence interferes with a student’s right to receive an
education free from discrimination and thus is criminal in nature. In 2011
Assistant Secretary for Civil Rights Russlynn Ali issued a “Dear Colleague” letter
to college campus leadership addressing these issues (Ali, 2011). Similarly, in
2013, Secretary Duncan challenged chief state school officers to consider how
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their respective schools and communities are reducing gender violence (Duncan,
2013). In 2014, President Barack Obama established a White House Task Force to
Protect Students from Sexual Assault, which calls for greater accountability by
college and university campuses to how they address, prevent, and respond to
sexual violence on their respective campuses. The DOE’s release of a list of over
100 institutions whose handling of sexual violence cases are being investigated,
along with findings like Yung’s (2015) that many such institutions undercount
incidents of sexual assault on their campus—unless they are being audited—
suggest that such calls are warranted. Moving forward, college and university
campuses will be safer and more supportive for all students when secondary
schools that surround those campuses are fully engaged in awareness, education,
and implementation of violence prevention strategies.

Silos within Communities

While calls for action within secondary schools and college campuses are
critical for increasing awareness, they are limited by a lack of recognition that the
risks and ownership of the issue of sexual violence crosses disciplines, units, and
divisions within institutions, and is interconnected within the broader community
and systems in which the institution rests (DeGue et al., 2012). Although campus-
based conversations about sexual violence may integrate domestic and sexual
violence victim advocates and prevention specialists, along with similar campus-
based professionals when and where they exist, such dialogues rarely include area
secondary schools that are likely to be sending students to the institution.
Historically, such prevention conversations have often been limited to special
event planning (e.g., sexual assault awareness month) or classroom presentations
with little integration across sectors of the campus. Seldom are they integrated
into multiple aspects of a student’s life on campus or infused into college
curricula (Banyard, 2014; Karjane, Fisher, & Cullen, 2005).

Secondary schools that do take action against sexual violence often limit
their focus within their respective school systems and utilize expertise found only
within the school district to address such issues. Professional staff often do not
have the training around sexual and dating violence that high school students may
be experiencing (e.g., Khubchandani et al., 2012). Involving community experts
such as domestic and sexual assault advocates and prevention specialists often
does not go beyond one-time classroom visits or school-wide assemblies. Many
secondary schools are hesitant for external agencies to come within the school
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system to address issues associated with sexuality in general and sexual violence
specifically. Conversations with high school students preparing to transition to
college settings rarely include discussion of risks of sexual violence on college
campuses.

Secondary schools, college campuses, and sexual and domestic violence
prevention specialists all share a core concern for ensuring the safety and healthy
development of adolescents and young adults. The actions or steps to create
contexts in which this can occur vary considerably and, more often than not, are
taken in isolation of one another. Secondary schools that focus on creating
contexts in which students are informed and empowered to prevent sexual
violence ultimately serve college campuses by better preparing their future
students. In return, colleges with faculty expertise and experience addressing
sexual violence through prevention efforts, victim services, and program and
policy development can serve as resources for secondary schools. Sexual and
domestic violence prevention specialists are content experts that can be resources
for both institutions. As critical partners in prevention, community professionals
often are charged with reaching out to adolescents and young adults but struggle
to access such populations.

Models of Prevention

The prevention of sexual violence within communities warrants a multi-
prong approach that focuses not only on enhancing individual awareness,
knowledge, and skills associated with sexual violence, but also on changing social
norms, organizational practices, and policies (Banyard, 2011; Casey & Lindhorst,
2009). The “spectrum of prevention” framework is one approach for fostering an
ecological perspective on prevention (Davis, Parks & Cohen, 2006). The
framework comprises six levels of increasing scope. These include (1)
strengthening individual knowledge and skills, (2) promoting community
education, (3) educating providers, (4) fostering coalitions and networks, (5)
changing organizational practices, and (6) influencing policy and legislation.
Sustainable and effective efforts are most likely to result from the synergy and
interrelatedness of this multi-level approach to prevention.

Emergence of the Bystander Approach

The bystander approach has emerged as an effective primary strategy for
increasing skills and knowledge to prevent sexual violence (Banyard, Plante, &
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Moynihan, 2005; Cissner, 2009; Coker et al. 2011). The bystander model calls for
a broader range of community members to become involved in the prevention of
sexual violence. As members of a community, they too have a role in ensuring
that their respective community is safe—not only for themselves but for those
with whom they share the community. The approach gives each member of a
community a potential role in preventing violence and creates norms of healthy
relationships. The rise in popularity of the bystander education model to engage
broader audiences in violence prevention in secondary schools, colleges, and
universities can be attributed to the increase of bystander programming and
research, social media campaigns, and public awareness through film
documentaries such as BULLY, The Invisible Wars, and The Hunting Ground.
Moreover, as a result of Campus SaVE, the bystander model has now become
incorporated into programming that college settings must undertake.

Mentors in Violence Prevention Bystander Model Approach

In the early 1990s, the Mentors in Violence Prevention (MVP) program
emerged as the first bystander approach in the field. MVP is a peer leadership
model that emphasizes the role of the “bystander,” who may witness abusive and
violent behaviors or behaviors that are potentially hurtful and harmful to others
(Katz, Heisterkamp, & Fleming, 2011). Historically, domestic and sexual violence
has been perceived as a woman’s issue which only a few good men concern
themselves. Research on the topic of men’s engagement and leadership in
challenging rape-supporting attitudes and beliefs indicates effective approaches,
including men giving permission and support to other men to think and behave
differently (Berkowitz, 1992, 1994; Crooks, 2007; Gidycz, Orchowski, &
Berkowitz, 2011). The MVP model seeks to empower those (typically men) who
might otherwise be silent observers of situations in which violence is unfolding.
The MVP approach provides a safe platform for men and women to speak openly
and honestly about their feelings and attitudes on the impact of violence and
abuse in their lives or in the lives of family, friends, co-workers, and loved ones.
It has been implemented in high school settings, college settings, the U.S.
military, and within professional sports.

The primary goals of the MVP approach include increasing awareness of
the verbal, emotional, psychological, and sexual abuse women and some men
experience; challenging messages that exist within a social setting (e.g., school)
about gender stereotypes and relationships and how these play into violence and
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abuse; and inspiring leadership among students and adults by empowering them
with concrete options to effect social norm change. The MVP program’s goals
and pedagogical approach are consistent with recommendations by scholars and
practitioners alike, for effective programming (Banyard, 2014; Vladutiu, Martin,
& Macy, 2011). Within the MVP train-the-trainer workshops, specially designed
educational units—on intimate partner abuse, gender stereotypes, sexual
harassment, media literacy, and alcohol and consent—work together to provide a
foundation and framework for participants to formulate safe and efficient
bystander responses to challenging social situations that may occur among peers,
friends, classmates and teammates.

Leadership is the foundation from which all MVP training and
implementation occurs. Using the analogy of a leaky faucet, MVP bystander
modules and messages are incorporated like “steady drips” among student
populations throughout the course of an academic year. This approach avoids the
traditional “one shot” assembly experience that many secondary school and
college administrators adopt, given limited resources of both time and money.
Incorporating gender violence prevention strategies among students over several
weeks or months communicates commitment on the part of the educational
organization to institutionalize efforts to reduce violence and abuse in a systemic
way.

Additionally, MVP actively identifies society’s construction of gender
roles and stereotypes and addresses the ways in which narrow definitions of what
it means to be a man or woman can lead to and support the root causes of violence
and abuse. Specifically, MVP confronts media’s and society’s proclivity to
objectify women—a precursor to domestic and sexual violence. By examining
gender role construction throughout the training, participants are able to challenge
themselves and each other to form healthier, more respectful attitudes and
perceptions of victims of violence. Exercises in empathy-building go a long way
toward disrupting attitudes of dominance and privilege that some men and boys
adopt in an effort to seek acceptance. During MVP trainings, participants engage
in activities specifically designed to create safe and open dialogue that encourages
multiple perspectives on “difficult issues” facing adults and young adults alike
such as alcohol and consent, victim blaming, and sexual assault. The MVP model
addresses these issues directly within the curriculum to allow participants to
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safely explore and discuss healthy and respectful ways to challenge abusive
thinking and behavior when it arises.

From our experiences, what makes the MVP model such a powerful
intervention within educational institutions and with other youth and family-
focused community organizations is its emphasis on awareness, education, and
implementation strategies surrounding gender violence prevention. MVP has
effectively engaged and supported female and increasingly more male student
leaders in challenging and confronting social norms that accept abuse,
harassment, and sexual violence among peers (Cissner, 2009; Katz, Heisterkamp,
& Fleming, 2011).

Cultivating Partnerships with the MVP Model

The University of Northern lowa (UNI) has a long history of proactively
addressing gender violence. In 2000 and 2003, UNI received U.S. Department of
Justice (DOJ) Office on Violence Against Women (OVW) campus grants to
reduce sexual assault, domestic violence, dating violence, and stalking; in 2007,
the university received a DOJ “flagship” grant to continue this work at UNI and to
work with the University of lowa and Iowa State University to develop and/or
refine programs, services, and policies at the three institutions. A core element of
the prevention work involved the MVP program (Lynch & Fleming, 2005).
Concurrent with this work, the MVP model was also infused into secondary
schools within a large Iowa school district (Heisterkamp, Fleming, & Waitt,
2011). From these concurrent initiatives, an understanding and vision of how the
collective efforts can have larger impacts on reducing gender violence began to
emerge. Through institutional and private foundation support, the Center for
Violence Prevention (CVP) was launched in 2011 as a culmination of these
efforts.

Utilizing the MVP platform, a cornerstone of the work of the CVP has
been incorporating a multi-systemic approach to building capacity and
collaboration for sexual violence prevention involving colleges, secondary
schools, and community partners. While providing education and increasing
awareness about sexual violence is a critical first step toward prevention, effective
and systemic change must occur on multiple levels (Davis, Parks, & Cohen,
2006). The CVP has incorporated this perspective on several levels.
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At the individual level, the CVP-MVP initiative at UNI is integrated into
curricula associated with a number of majors on campus (e.g., family studies,
women and gender studies, education, educational leadership, criminology). MVP
modules are presented in classes in gender-specific groups. Students are
challenged to examine their attitudes and actions as they relate to gender violence
and bystander behavior. MVP modules and discussions bring a reality to the
challenges and experiences students may encounter in their social life. The
modules also build upon the online training they received as incoming students to
UNI, as well as the exposure to gender violence they gained through the forum
theater program offered in their oral composition classes (Mitchell & Freitag,
2011). Enhancing students’ knowledge, awareness, and skills associated with
bystander behavior and gender violence is an important outcome. The MVP
infusion into curricula works from, and builds upon, the first level of the spectrum
of prevention.

Cultivating Partnerships within the Campus

Interconnected with this first level is the CVP’s effort to build capacity at
UNI to discuss the importance of the bystander approach within divisions and
departments on campus and through interdisciplinary and interdivision work. To
this end, each semester for the past three years, the CVP has provided MVP train-
the-trainer workshops, each usually involving 30-35 participants. These two- to
three-day workshops bring together faculty, student leaders, administration, and
professional staff from across campus to collaboratively examine and discuss
issues associated with gender violence and the MVP program. In such settings, all
are valued as equal participants with their own knowledge, awareness, and skill
set. Participants gain knowledge and skills to implement and/or integrate MVP
within their respective areas of work. CVP provides ongoing technical support.
This approach increases the campus community’s understanding of gender
violence and the bystander approach, while building capacity for broader
dissemination on campus. This approach speaks to the second level of the
spectrum—providing community education.

By inviting and encouraging key “providers” on campus to attend the
workshops and to join with other members of the campus community, the
approach also addresses the “educating providers” level of the spectrum.
Ensuring that representatives of units like health care systems, counseling,
academic advising, residential life, and student affairs divisions have received

eJournal of Public Affairs, 4(2) 71



CULTIVATING PARTNERSHIPS: CASE STUDY

MVP training helps to establish the model across the campus. At a minimum, the
model provides a common core of understanding, expectations, and language for
the entire campus community. As previously noted, this approach helps to break
down the barriers that commonly exist in post-secondary institutions.

Cultivating Partnerships beyond the Campus

The CVP-MVP model has been implemented around Iowa and in the
Midwest. Central to the trainings is the importance of developing partnerships and
collaborations within and across institutions of higher education, secondary
schools, and community partners. A core component of the trainings is the
inclusion of representatives from the institutions and other community
stakeholders. The responsibility for the prevention of sexual violence does not fall
solely to those professionals who have dedicated themselves to these issues;
rather, the CVP believes that the responsibility lies within all of us and that the
most effective way to move forward is to have all institutional systems working
together (Casey, & Lindhorts, 2009; DeGue et al., 2012). Building capacity within
secondary schools to address gender violence in a multi-tier manner is critical to
helping to ensure that high schools are safe environments and that students are
better prepared to walk from their high schools into their communities and onto
college campuses. The collaboration of representatives from the campus
community and the secondary schools, and the prevention specialists, in the MVP
workshops helps to foster secondary school-campus-community partnerships,
coalitions, and networks—the third level of the spectrum of prevention.

Results of the CVP Implementation Efforts

Evaluation of the CVP-MVP approach is ongoing and sequential in nature.
To date, these efforts have been primarily formative and limited to post-session
evaluations or pre/post-test training evaluations. In the coming year, longer term
outcome evaluations will be utilized. While acknowledging the limitations
commonly associated with early evaluation efforts, the feedback received thus far
about the CVP-MVP approach encourages optimism that these efforts to prevent
sexual violence on multiple levels of the spectrum are making a difference.

Classroom modules

At the individual level, between 2011 and 2015, the CVP-MVP model has been
delivered to approximately 3,800 students at UNI. MVP modules have been
infused into curricula associated with approximately 10 courses (some with
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multiple sections) representing three of the four colleges at the university. Courses
range from the liberal arts core to those required for specific majors. The
particular module (or modules) can vary depending on the class, the number of
classes allotted to the MVP program, and the depth of awareness, knowledge, and
conversations that have occurred within the classroom. Central to any
conversation is the importance of students engaging in safe, prosocial, bystander
interventions. In light of time constraints, current evaluation efforts involve the
administration of a brief survey at the end of the session. Consistently, the surveys
have revealed that the MVP program was well received. On average, 92% of
survey respondents believed the time in the program was well spent, 95% felt the
information was important for them to know, 84% felt the program raised their
awareness, and 85% felt they gained new skills and were better prepared to
intervene when confronted with scenarios associated with gender violence. The
consistency of these findings over time, with various presenters and across a
range of classes, suggests the MVP program has merit.

MVP train the trainer

The CVP-MVP train-the-trainer workshop approach has occurred each semester
for approximately three years. To date, approximately 240 individuals have
completed the training, and the results shared here pertain to these 240
participants. The workshop has been delivered to a cross-spectrum of the campus
community (e.g., administration, residential life, professional staff,
undergraduates, ROTC leadership, and faculty). These individuals most often
represent those within the campus who are in leadership, educational, or
supervisory positions and thus have the potential to influence a broader array of
students and staff on campus. Participants were given a survey at the beginning of
the program that included four items that addressed beliefs commonly associated
with rape myths, and eight items that asked about bystander behaviors (see Table
1 for the specific items). The post-training workshop contained these 12 items
along with items that asked about participants’ satisfaction with the workshop on
several dimensions.

Paired sample t-tests were conducted on the various items to examine
changes that occurred from the pre- and post-surveys. The results suggest that,
overall, the workshop was effective in changing attitudes associated with rape
myths, increasing perceived abilities to engage in prosocial bystander behavior,
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and enhancing abilities to integrate the content into participants’ social and work
settings (see Table 1).

The CVP-MVP train-the-trainer model has now been introduced and
supported in 40 high schools and colleges in Iowa representing 32 different
communities. In each of these trainings, the community’s sexual violence and
domestic violence prevention specialists have played the role of co-facilitator or
provided resources to the participants about services offered by their respective
agencies. Utilizing one-way between-groups ANOVAs with post-hoc
comparisons, Table 2 provides a comparison between college/university,
secondary school, and other participants regarding individual items on their pre-
test surveys, and subsequently compares the three groups in relation to their post-
test surveys by items. On the pre-test surveys, significant differences emerged
with respect to: beliefs about staying in abusive relationships, F (2, 228) = 12.46,
p =.000, [1* = .09; clothing and harassment, F (2, 229) = 25.42, p = .000, [1* =
.18; responsibility for harassment, F' (2, 229) = 9.47, p = .000, 112 = .08; resistance
to sex, F' (2, 228) =3.59, p = .02, 12 =.03; having skills to educate, F' (2, 229) =
5.41, p=.005, 12 = .04; how to integrate into work, F' (2, 229) =4.56, p = .01, 02
= .04; work flexibility, F (2, 226) = 5.58, p = .004, [1*= .05; skills to educate in
social circles, F (2, 229) = 8.53, p = .000, 112 =.07; skills to integrate knowledge
into social circles, F' (2, 228) =4.45, p=.013, 12 = .04. These results suggest that
these groups are starting off in significantly different places in their beliefs and
bystander perceptions.

On the post-surveys, significant differences emerged with respect to:
beliefs about staying in abusive relationships, F' (2, 224) = 20.69, p = .000, 0% =
.15; clothing and harassment, F (2, 224) = 16.41, p = .000, 2 =12
responsibility for harassment, F (2, 224) = 9.76, p = .000, [1> = .08; having skills
to educate, F' (2, 225) =5.35, p =.005, 0= .04; how to integrate into work, F (2,
223)=4.18, p = .01, [* = .04; work flexibility, F (2, 223) = 7.72, p = .001, (1> =
.06; skills to educate in social circles, F' (2, 225) = 15.27, p = .000, 2 =12;
skills to integrate knowledge into social circles, F' (2, 224) = 8.26, p = .000, 0% =
.07. These findings suggest that for all groups the MVP training facilitated
positive shifts in their beliefs and bystander perceptions. With respect to where
significant changes emerged around bystander perceptions, a pattern became
evident between secondary schools and others, which might be expected, given
the nature of the work and work settings. No significant differences were found
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across the groups with respect to their perceptions of the usefulness of the
workshop, feeling prepared to utilize the content, and making recommendations to
others. The findings also indicate that the lowest average (5=strongly agree,
Likert scale) on any items was 4.60.

Table 3 provides findings from paired sample t-tests to compare pre-post
scores for the groups, individually collapsing across the variables to create
composite variables (mean score). Results indicate that although the groups began
at different points, overall each group had significant changes in attitudes and
bystander behaviors by the end of the workshop.

Discussion of the CVP Implementation Efforts

The findings of this study offer preliminary evidence that the CVP-MVP
initiative is facilitating increases in knowledge and beliefs about the efficacy of
prosocial bystander behaviors and actions. The findings suggest that there are
differences among secondary school personnel, university personnel, and
community stakeholders on a number of dimensions. Such differences support the
need for university-secondary school collaborative work and partnerships to
increase respective institutional capacities for sexual violence education and
prevention.

Collectively, these efforts have sought to prevent sexual violence on
several levels. The implementation of the MVP program in, for example,
classroom settings, student life events (e.g., residential halls, Greek systems), and
student employment settings (e.g., dining halls), strengthens individual students’
knowledge and skills. However, moving beyond prevention efforts that focus on
individual-level change is critical for sustainable change (Casey & Lindhorst,
2009; DeGue et al., 2014). Thus, the MVP train-the-trainer model builds capacity
within divisions of college communities to offer MVP sessions on an ongoing
basis to their respective student stakeholders.

The success of the CVP-MVP model to engage secondary schools to join
with UNI and sexual and domestic violence prevention specialists to help prevent
gender violence is noteworthy. Institutional support from colleges, secondary
schools, and community stakeholders to come together to address issues such as
sexual violence is consistent with calls from a variety of constituents that sexual
violence must end.
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The CVP-MVP has received institutional support through funding from
the deans of the College of Social and Behavioral Studies and the College of
Education at UNI, and from the provost’s office. The CVP-MVP approach of
working with secondary schools in partnership with the sexual and domestic
violence prevention specialists serving Iowa has received ongoing financial and
logistical support from the lowa Department of Public Health (IDPH) and from
private foundations. Indeed, the model is consistent with, and integrated into, the
IDPH strategic plan to address sexual violence in the state of lowa.

A cautionary note is no doubt warranted given the limitations of the
methodology currently being utilized to evaluate the program. As the CVP-MVP
model has now become more established and implemented in more contexts in the
state, stronger evaluation designs are possible and will be incorporated in the
coming year. Utilization of longitudinal designs, evaluation of dissemination
efforts of the MVP model, and multi-systems analyses will be undertaken. To this
end, the CVP has developed a multi-systemic readiness assessment tool for
secondary schools to examine the degree to which they are addressing gender
violence. Trainings on the model have occurred across the state of lowa and at
state and national conferences ( Fleming & Heisterkamp, 2015; Heisterkamp &
Fleming, 2014a, 2014Db).

While colleges and universities continue to make progress on increasing
students’ knowledge, skills, and awareness regarding sexual assault, and
integrating the bystander approach to prevent incidents of sexual violence,
promote healthy behaviors and relationships throughout campus culture, increase
services for victims of assault, and revise respective institution’s protocols for
responding to reports of victimizations, we propose that a model like the CVP-
MVP approach is one from which many post-secondary institutions would benefit
in significant ways. Young men’s and women’s attitudes and behaviors that
minimize risk factors and maximize protective factors related to sexual violence
do not magically appear during the summer between their senior year of high
school and their freshman year of college. Thus, including collaborative
partnerships with local secondary schools and domestic and sexual assault
prevention specialists within the overall strategy and approach to address these
challenging issues for the purpose of creating healthy and safe campuses and
communities for all students is in everyone’s best interest.
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Appendix

Table 1

Attitudes and Perceptions of Bystander Behavior—All Participants (n=240)

Pre- Post-

Test Test 4
Attitudes
Someone who stays in an abusive 2.14 1.73 6.12 200
relationship is partially responsible for their ~ (1.17)  ('1.04)
abuse
A woman who wears tight or revealing 1.78 1.62 3.677 200
clothing deserves some of the blame if she ~ (1.04)  (.96)
is sexually harassed.
Someone who is sexually harassed usually 1.48 1.28 4297 200
has done something to bring on the (.69) (.55)
harassment.
When a person resists sex, they often really ~ 1.31 1.19 3.017 199
want it and just need to be talked into it. (.69) (:48)
Bystander Behaviors
There are several ways for a bystander to 4.06 4.68 -9.25 201
prevent or stop someone from behaving (.85) (.62)
abusively toward their partner
Regardless if I know them or not, if I see 3.77 440  -10.7477 201
someone behaving abusively toward their (.83) (.64)
partner, I can prevent it
I would likely speak up or take action if I 3.85 439  -9.05"" 201
saw someone I don’t know threatening to (:82) (.62)
harm their partner
I have skills to educate others about sexual ~ 3.26 446  -17.077 201
harassment, dating violence and sexual (1.02) (:56)
assault in my work.
I have a good idea of how to integrate 3.38 443 -15457" 200
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knowledge about gender violence into my (1.01)
work.

I believe I have the flexibility and support 3.93
from my employer to find ways to integrate ~ (-89)
information about gender violence at work.

I have the necessary skills to educate others ~ 3.49
about sexual harassment, dating violence (1.02)
and sexual assault in my social circles.

I have a good idea of how to integrate 3.54
knowledge about gender violence into my (91)
social circles.

(.54)

431
(.76)

4.47
(61)

4.44
(.59)

-6.677" 198

-14.49™" 201

-14.437 201

Note "=p<.001 ~=p<.000. Standard deviations appear in parentheses below

means. 5-point scale with 1=strongly disagree, and 5=strongly agree
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Table 2

Attitudes and Perceptions of Bystander Behavior by Employment Setting

Pre Post

College K-12  Other | College K-12  Other
Attitudes
Someone who stays inan ~ 1.89 279 213, | 1.42, 2.52, 1.664
abusive relationship... (1.04)  (1.32) (1.17) | (.80)  (1.26) (1.00)
A woman who wears 1.43, 248, 1.724 1.384 226, 1.504
revealing clothing (68)  (1L.25) (1.97) | (68)  (L.19) (94
deserves...harassed.
Someone who is 1.33% 1.78..  1.454 1.134 1.58, 1.34
sexually harassed usually ~ (.56) (87)  (56) | (34) (.67)  (1.17)
has done...
When a person resists 1.21, 1.41 1.50, 1.11 1.30 1.24
sex... just need to be (:49) (.69) (1.02) | (L.17)  (L.17) (1.17)
talked into it.
Bystander Behaviors
There are several ways 4.13 3.94 3.96 4.70 4.68 4.60
for a bystander stop (.79) (88) (95 | (1.17)  (L.17) (L.17)
someone ...
If I see someone abusive 3.79 3.70 3.83 4.41 434 449
...I can prevent it (.80) (.89)  (78) | (1.17)  (L.17) (1.17)
I would likely speak... if  3.85 3.86 3.88 4.43 422, 449,
I saw someone ... (.76) (86)  (83) | (1.17)  (L.17) (L.17)
threatening to harm their
partner
I have skills to educate 3.28% 291, 3.50, 4.524 426, 4.59.
...iIn my work. (1.04) (.89) (1.15 | (1.17) (1.17)  (1.17)
I have a good idea of 3.34 3.10, 3.65, 4.45 428, 4.564
how to integrate (1.08) (89 (78 | (L.17)  (1.17) (1.17)
knowledge ...in my
work.
I have the flexibility and ~ 4.08,, 3.65,  4.05 439,  4.02,, 454,
support ... to integrate (.89) (78)  (88) | (L.17)  (1.17) (1.17)
information... about
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gender violence at work.

I have the necessary
skills to educate others
about sexual harassment,
dating violence and
sexual assault in my
social circles.

I have a good idea of
how to integrate
knowledge about gender
violence into my social
circles.

3.61
(1.03)

3.634
(1.00)

3.05,
(.91)

327,
(.79)

3.72,
(1.05)

371
(.86)

4.57,
(1.17)

454,
(1.17)

4.13
(1.17)

4.16 4
(1.17)

4.67y
(1.17)

4.57,
(1.17)

Note "=p<.001 ~=p<.000. Standard deviations appear in parentheses below
means. 5-point scale with 1=strongly disagree, and 5=strongly agree
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Table 3

Attitudes and Perceptions of Bystander Behavior—

Collapsed
95%
Confidence
Interval
Pre-  Post- Cohens
Test  Test t df LL UL d
Attitudes
College/University 144 126 4917 96 11 26 039
(52) (39
K-12 212 191 2817 49 .09 36 027
(79)  (73)
Other Community ~ 1.67 137 4947 52 17 42 043
(74)  (.63)
Bystander
Behaviors
College/University ~ 3.72  4.50 - 97 -.88 -68  -1.55
(58)  (41) 15.19
K-12 343 4.26 - 49 -.99 -68  -1.71
(50) (47) 1053
Other Community ~ 3.76 452 8207 50 -.94 56 -1.37

(.65)  (43)

Note "=p<.001 ~=p<.000. Standard deviations appear in parentheses below
means. 5-point scale with 1=strongly disagree, and 5=strongly agree
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